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Context and Philosophy 
The pupils at Walworth demonstrate a wide range social, emotional and mental health 
difficulties. These needs are evident across the full age range (4 to 11 years) 
accommodated by the school. At Walworth School we place positive mental health and 
wellbeing at the centre of school life. Our vision “Listen, Learn and Be Happy Together” 
highlights the importance we place on supporting every child’s emotional wellbeing so that 
they can be listened too and are happy together and ready to learn. 
 
In order to make effective provision for our pupils it is considered important to remember 
that there a number of individual approaches to the management of children’s behaviour all 
of which have there own philosophical background and different techniques and systems. 
 
The Walworth approach is to therefore combine a number of these in order to provide a 
flexible and varied system which reflects the wide range of individual need and 
backgrounds which the children present. 
 
We use a combination of: 

 Behaviourist approaches through a structured curriculum to develop skills, 
attitudes and an understanding of positive behaviour. 

 Psychodynamic techniques through positive tutoring, personal tutor and 
individual counselling. 

 Ecosystemic elements through working with parents and other agencies and by 
the constant examination of our working environment and our approaches.  

 
The principles and practices, which underpin this policy, apply to the whole school and all 
staff.  The same aims, ethos and values apply to all children whether they are in residence 
or not.  Consistency of approach is assured through the joint setting of targets recorded in 
pupils SEN support plans.. Methods of pupil management will be identified in pupils positive 
handling plans and risk assessments, common to both school and residence.  Only the 
outcomes in the terms of specific rewards and sanctions will be separate. 
 
Rationale 
 
Improving pupil self esteem and behaviour and individual academic performance so that re-
integration and inclusion become realistic options are amongst the principles aims of 
Walworth School.  
 
This aim will in part be achieved through: - 
 

 The provision of structures and routines which are predictable and reassuring as well as 
stimulating and responsive to the needs of the children. 

 The establishment of relationships between staff and pupils which are based on the 
principle of mutual respect. 

 The promotion of acceptable behaviour through a system of rewards and sanctions, 
which is understood by all and consistently applied. 

 The development of an ethos which is patient and tolerant and which will enable pupils 
to achieve success. 
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The following principle is central to our work: - 
 
The outcome of this policy is to re-enforce children’s appropriate behaviour and to 
celebrate all aspects of progress and success.  
 
Within the context described above it is critical to establish aims, which guide the methods 
in which pupil behaviour is managed across the whole school. Shared understanding of 
these aims provides the foundation for developing effective behaviour management 
strategies, which are consistent with the positive whole school ethos. 
 
Aims 
The school aims: 

 To emphasise strategies, which not only preserve, but lead to improvements in pupil 
self esteem, self confidence and self control and which provide opportunities for 
pupils to accept responsibility. 

 

 To encourage cooperation, tolerance of others and mutual respect. 
 

 To engender a sense of community and shared values. 
 

 To emphasise the use of a planned, pro-active approach which facilitates the 
process of planning behavioural/social targets which meet individual needs. 

 

 To help children experience trust and respect and to gradually develop a potential 
for independent learning in a variety of contexts 

 
VALUES  
 
We place a high value on four main areas of development. 
 

 We value children’s behavioural development because the children at Walworth 
need explicit, planned guidance in learning acceptable, cooperative, responsible 
behaviour to help them reach their real potential as young people. 

  

 We value children’s academic development because the experience of academic 
success, however small, helps to lay the foundation for the development of positive 
self esteem and confidence 

 

 We value children’s social development because we want to help them to develop 
the skills which increase their chances of success in, and acceptance by, the world 
at large.   

 

 We value children’s emotional and mental health wellbeing because many of our 
children have experiences which have either slowed down their emotional 
development or have caused deeper disturbance. These emotional problems then 
lead to the observable behavioural, social and academic difficulties as the child 
develops. 

 
Pupils will be encouraged to become more self-controlled and less reliant on external 
controls.  They will have behavioural outcomes within their SEN support plans, Plans, 
EHCP and Care Plans which will be reviewed on a regular basis.  
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Walworth School is a school where we care for each other.   
 
We demonstrate this by 
 

 Creating a safe and secure environment in which pupils learn effectively, raise their self-
esteem and be happy and feel fulfilled. 

 showing respect for each other; 
 
We achieve this by 
 

 Providing a quality of teaching and care which raises the standards achieved by pupils 
in their learning and behaviour, 

 Giving pupils the opportunity to be actively involved in their learning through self 
assessment and target setting, 

 Assessing the needs of pupils accurately and planning their programmes effectively, 

 Monitoring and evaluating our practice, 

 Creating an ethos in which teachers, support staff and care staff work together 
effectively as a team, 

 Ensuring that we promote an ethos of positive emotional wellbeing and mental health, 

 Ensuring that all have an opportunity to participate in the development of the school and 
are well informed and valued for their achievements, 

 Involving parents as fully as possible in the work of the school but particularly in target 
setting and in reviews of the progress which their children make, 

 Ensuring that governors are given sufficient information upon which to base their 
decisions about the development of the school, the efficient use of its resources and the 
discharge of their statutory responsibilities, 

 Encouraging the local community to be supportive of the work of the school and the 
development of its pupils. 

 
Implementation 
 
The aims of the policy will be achieved through the following specific measures: - 
 

 Building sound relationships so that pupils and staff develop trust and any problems 
are overcome by adopting a “win-win” approach. 

 

 Ensuring full discussion about acceptable behaviour and individual targets so that 
everyone understands the programme. This will take place in one to one, small 
groups, class discussions, tutor time, PSHE lessons, assemblies and staff meetings. 

 

 Creating a structured environment, which has rules, routines, and consistent 
management which are well planned and effectively organised. 

 

 Having a stimulating curriculum and activities which are carefully planned and linked to 
individual needs. 

 

 Using assessment to record progress and to form the basis of future planning for pupils. 
 

 Developing individual behavioural and curriculum programmes and rewarding positive 
behaviour and achievement, quickly and in a way which pupils value. 
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 Ensuring close working relationships with parents or carers as partners in the education 
of pupils. 

 
STAFF DEVELOPMENT AND INSET 
 
It is crucial that staff are equipped with the skills needed to allow for the practice required 
by the policy to be implemented.  In recognition of its importance training will form a key 
feature of the school development plan.  In addition to the whole school training, staff will 
be encouraged to seek externally validated training.  
 
 
Staff training and development are essential features of the implementation of this policy to 
ensure that the principles on which it is based are transferred effectively into practice. This 
emphasises the use of positive strategies, which meet pupil needs and help staff to 
manage, and pupils to modify, their behavioural responses to a wide range of academic 
and social situations. This requires that staff engage in at least annual behaviour 
management training, which will include Team-Teach training (see relevant free standing 
policy) for all identified staff-teaching support and care staff. The annual training will include 
refresher programs and de-escalation techniques, positive behaviour management 
approaches and the required basic and advanced TT positive handling techniques training.  
 
Evaluation 
 
The policy provides the basis for a detailed description of the systems and strategies used 
across the school. These systems will require continuous monitoring. The school has 
recently introduced systems to allow this kind of evaluation to take place. The outcomes of 
annual evaluation will inform future development of practice and the guidelines which 
describe behaviour management practice at Walworth will therefore be reviewed each year. 
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INTRODUCTION 
 
It is intended that these appendices and guidance notes will provide the detailed practice 
information that is needed to fulfil the aims of the behaviour policy. 
 
Within the whole framework of this guidance it is important that staff are aware of and pay 
attention to the following: - 
 

1. Home School Agreement 
2. Behaviour Management Plan, EHCP for each pupil. 
3. Individual positive handling plan and risk assessment. 

 These documents will have a great impact on the management of behaviour within 
Walworth School. 
 
It is essential that staff take an objective view when looking at the processes around 
‘behaviour management’ in Walworth School.  There is no single approach to behaviour 
management, a diversity of needs and contexts require a diversity of responses.  Behaviour 
management in Walworth School incorporates: - 
 

 The promotion of positive relationships between pupil/pupil, staff/staff and 
staff/pupil. 

 Strategies which protect pupil self-esteem. 

 Teaching which is based on careful planning and an assessment of prior 
learning and need. 

 The proactive use of de-escalation techniques. 

 The positive use of rewards and sanctions. 

 The use of Team Teach techniques for positive physical intervention. 
 
From this section we need to look at this and what is relevant because 
since we have recruited new staff, are there clear of this code of conduct 
and policy as I know that other staff members have adopted their own 
practice so we need this to be reviewed at whole school level as everyone 
seems to be doing something different!  I am still using a point system for 
each pupil in class 1 linked to Behaviour , Academic and Target.  I have a 
feeling that this policy is not followed in other classes, so we will need to 
discuss as a school what we want linked to code of conduct and point 
system. 

 
The School has a Code of Conduct. The Code states that at Walworth we will: 
 

 Be polite to everyone so that we are all happy. 

 Follow instructions to help us be successful 

 Respect others so that they may also learn 

 Respect the school building and all of the property in it because it belongs to us 

 Walk in school so that we all stay calm 

 Stay in school so that we all stay safe 
 
This is linked to a reward and sanction ladder.  Features of this system are that, it will be 
taught, understanding will be checked, and reminder sessions given.  The rules will be in 
operation all day, every day. There is a requirement that the pupils will follow the rules.  
Pupils will be encouraged and helped to keep the rules and a reward system will be in 
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operation, rewards will be given fairly.  Pupils who choose to break the rules will receive 
sanctions.   

 
It is essential that the following conditions prevail if we are to have truly effective behaviour 
management system within Walworth School : - 
 

 There is total commitment from the head teacher 

 That staff are enthusiastic and committed 

 The pupils fully understand the process 
 
POINTS SYSTEM 
 
The points system used by Walworth School is constantly evolving, as it adjusts to suit the 
special educational needs of the children, this is a natural process. 
 
Aims:  

 To reinforce/reward desirable behaviour, both in class, around school, lunchtimes, 
on outside visits, and during residence or extended days 

 To reward specific academic and behavioural targets within a structured system 
which allows children to experience success 

 To guide, support and encourage children to take responsibility for their behaviour, 
to help them to develop self control, and to have a joint ownership of the targets that 
are set 

 To help children experience trust and respect and to gradually develop a potential 
for independent learning in a variety of contexts 

 
Basic Structure: 
The system will reward children with points during 

1. lessons 
2. break times 
3. lunchtime 
4. behaviour on taxis 
5. social activities 

 
Pupils individual behaviour targets need to be visual (though still confidential between 
teacher and child). This increases the ownership of the targets by the child, especially as 
they are mutually identified and agreed. 
Important features of the Points System are: 
 

 Pupils have their own points sheet. 

 The points system will  target responsible behaviour in a very open and collaborative 
way and provides opportunities for children to take responsibility in ways appropriate 
to their level of development 

 Time must be allowed for each pupil to discuss and self evaluate with the 
appropriate member of staff at the end of each day. This will include totalling up the 
points for that day 

 Each day includes time for a discussion about targets.  

 Each child’s points are totalled up at the end of each week and a calculation is 
undertaken to determine if they have achieved a certificate, and if so, whether it is a 
. Star of the Week, Writer of the Week, and Mathematician of the Week or Special 
Achievement award such as for good attendance.  
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 Each week the certificate of the top scoring children from each of the ten  classes is 
handed out in The Friday assembly and is then placed on a celebration notice board 
in the reception area.  

 
These awards will be handed out in assembly on Fridays and will include an explanation of 
why the pupil has received the award (other than just being the top scorer).  
 
The system runs from Friday to Thursday to allow for the presentation of rewards in the 
Friday praise assembly. 
 
Those children who are accessing residential provision also accumulate points for the 
social activity sessions and these are totalled up separately and awards presented. 
 
During each scoring period pupils will be able to score a maximum of 6 points. The 
following table outlines the criteria for awarding points, 
 
The Points System and its application to pupil behaviour both during the school day 
and during the social day 
 
Pupils can receive a maximum of 6 marks each lesson/session to be allocated as follows: 
 
Peer and staff interaction:  

2 marks if behaviour is respectful of others, helpful, tolerant and 
cooperative, and in no way disturbing of the work or well being 
of others 
1 mark if there is low-level friction or conflict with others during 
the lesson/session 
0 marks if there is repeated or significant conflict and 
verbal/physical abuse 

 
Application to task/activity:    

2 marks if the pupil is motivated and fully engaged in the task or 
activity, even though they may require support.  
1 mark if the pupil attempts the tasks or activities during the 
course of the lesson, but was capable of achieving more/making 
more progress 
0 marks if the pupil does not attempt the tasks or take part in 
the activities. 

 
Personal target:        

2 marks if the pupil achieves their personal target without adult 
support 
1 mark if the pupil requires reminders to work at their target 
0 marks if the pupil is completely unsuccessful in achieving 
their target 

 
 
We need to check about this practice. 
 
 
 
An average mark for a pupils lesson/session could be 4 which reflects that there has been 
generally no particular problems but the pupil could have performed better. 
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An average, acceptable mark for the whole school day would therefore be 20 with 100 
marks for the week.  
 
Total points available: 30 each day, with 24 on a Friday and 144 each week for the school 
day.  
 
Children accessing Acorn House also work within a reward system. Accrued points go 
toward an activity behaviour reward star chart and are spent termly in the reward cupboard.    
 
 
 
 
 
 
 
 
 
 
 
Criteria for Allocation of Points at Lunchtime 
 
Behaviour at the lunch table: 

2 marks if the pupil demonstrates appropriate table manners, 
are polite to others at the table and is generally good company 
2 marks if the pupil needs one reminder about the standard of 
behaviour required 

 
Criteria for Allocation of Points in assembly and lunchtime 
 

2 marks if the pupil presents appropriate behaviour in assembly 
 
2 marks if the pupil demonstrates appropriate table manners, 
are polite to others at the table and is generally good company 
 
2 marks if the pupil behaviour appropriately in the chosen 
activity 
 
                              

REWARDS 
 
The awarding of rewards forms a central thread to the school’s strategy for managing 
behaviour.  Rewards can be achieved from both formal agreed procedures and on an ad-
hoc basis.  Formal rewards will invariably stem from pre-planned system e.g. Impact 
Awards, Head Teacher Awards, Individual Behaviour Certificates, Individual Care Plans 
and short term rewards generated from the points system.   
 
 
Impact Award System  
 
Principles 
The Impact Award system at Walworth is intended to reinforce children’s appropriate 
behaviour. It operates at all times during the school day in addition to the point scheme. 
However, whereas the point scheme offers essentially intrinsic rewards for appropriate 
behaviour and work the Impact system provides the opportunity to offer pupils a tangible, 

Certificates 

School 

 

Gold:     92%    

 

Silver:   75%  

 

Bronze: 60%  
 

 

Certificates 

Acorn House 

 

Gold:  92%  

 

Silver  75%  

 

Bronze 60% 
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and immediate, reward to reinforce their behaviour. This immediate response is 
appreciated by children who find it difficult to delay gratification and by younger more 
socially immature children.  
 
The Impact system aims to ensure that:    
 
1. Reinforcement of appropriate behaviour by token is as immediate as possible. 
2. Praise and an explanation for the token being given should accompany its issue. 
 
 
Practice  -  Is impacts used like this now.  I think children are rewarded in class 
linked to the amount of impacts awards/ 
 
Impacts can be given during lessons, breaktime or lunchtime or social activity sessions for 
any academic, social or personal behaviour that the staff concerned believes is worth 
reinforcing. All Impacts are placed into a box during the week and three winners are drawn 
out of this box in the Friday assembly thus building into the system a sense of fun and 
further re-enforcement. The three winners are awarded; 
 
 

 1st name drawn out: choice of headteachers reward 

 2nd name drawn out: choice of headteachers reward 

 3rd name drawn out: choice of headteachers reward 
 
 
Impact Awards should be presented to children who conduct themselves in such a fashion, 
as to make a positive impression on a member of staff.   
 
Informal rewarding of positive behaviour on an ad hoc basis can have a very positive effect 
on a child and in many ways it needs to be no more than that recognition of something 
through praise or a positive gesture. 
 
The following list is a suggested hierarchical guide for awarding rewards: - 
 

 verbal praise 

 positive touch 

 sticker 

 positive comment in the pupils book 

 sent to another member of staff for recognition 

 sent to a senior member of staff for recognition 

 free choice time  

 presented with an Impact Award 

 presented with a Behaviour Certificate 

 presented with a Head Teacher Award  

 class award for weekly performance (tied into points system) 

 class award for sustained effort against class rules e.g. class marble jar, racing 
car circuit, build a wall, climb a ladder 

 class award for half termly performance (tied into points system) 
 
This list is not exhaustive and staff are expected to be creative in finding short term rewards 
that motivate the pupils in their classes. 
 



 11  

Other rewards for success can also be awarded at the class teacher’s discretion, in the 
form of stickers, certificates, choice time etc.   
 
ABSENTING AND ABSCONDING 

 
Absenting is defined as leaving a classroom, activity area or unit without the permission of 
staff.  Pupils who absent for a 'valid' reason such as bullying or other emotional upset, may 
be dealt with at staff's discretion and may not necessarily follow the guidelines of this 
policy. Pupils who absent for a non- valid reason should be sanctioned by the class 
teacher. 

 
Absconding is defined as leaving the school site or the observation of staff on an off site 
activity 
 
When a pupil absents/absconds the following procedures will be followed: - 
 
1. A member of SMT will be informed immediately. 
 
2. In the event of the pupil leaving the building the duty manager will make every effort to 

encourage the pupil to return to class. 
 
3. Once a pupil has left the classroom, the immediate responsibility for dealing with the 

incident will fall upon the Duty Manager. Adults responsible for the activity from which 
the pupil absconded will remain with the other pupils in their care. 

 
4. The Duty Manager will ensure that staff keep the child in view whilst on the premises. 
 
5. When encouragement and efforts to return the pupil have failed and it is apparent that 

s/he intend to leave the school site the Duty manager will request the secretary to 
circulate the pupils as missing to: - 

 

 Police 

 Parent/carers 

 Social Services (if appropriate) 
 
If pupils need to be a circulated after 4.30pm the Duty Manager will take this responsibility. 
 
6. The DM/HT must be informed straight away when the pupil returns, so that they can be 

de-circulated. 
 
7. It is the duty of the adult from whom the pupil absconded to start a major incident form, 

which they will then pass on to the DM/HT. 
 
SANCTIONS 
 
When a reprimand is ineffective, or the misbehaviour is of a more serious nature the use of 
sanctions may be both necessary and desirable. The appropriate use of sanctions can 
have an inhibiting effect on disrupting behaviour, provide pupils with clear parameters 
regarding that which is acceptable behaviour, enable pupils to acquire their own value 
boundaries and form a basis for the relationships based upon the reciprocity of 
responsibility rather than power. The inappropriate use of sanctions will however, either 
have no effect or actually encourage the pupil into misbehaviour. The use of sanctions 
needs to be a considered approach and should not disturb the positive ethos of Walworth 
School. 
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WHY ARE SANCTIONS AND CONTROLS NECESSARY ? 
 
The importance of feeling safe is a fundamental principle. If pupils do not feel safe and 
secure then the task of meeting their emotional, development and social needs can hardly 
be begun. All societies, groups and institutions require controls to regulate and order their 
activities for the benefit of the majority. Sanctions are found in every group, including 
families. All pupils need to have limits set for what is acceptable behaviour and what is not. 
Without these they do not feel safe. 
 
The principle reasons for sanctions and controls are therefore: 

 To provide security for the group and to aid personal development 

 To protect the health and safety of others 

 To maintain a positive learning environment 

 To maintain an emotionally positive and supportive atmosphere throughout the 
school community. 

 
GUIDELINES FOR SANCTIONS 
 
Staff should adhere to the following guidelines: 

 All sanctions should be planned and their possible consequences thought through. If 
staff are in any doubt they should discuss the situation with a colleague or duty 
manager. 

 Any sanction should never be delivered in a fit of temper, but rather in a calm 
manner. 

 Sanctions should always be used in a consistent and predictable manner. 

 The sanction should, if appropriate ‘fit the misdemeanour’ – it should be designed to 
allow the pupil to make reparation for the harm they may have done. A pupil 
damaging a display, for example, could help repair it. 

 It is essential that sanctions be aimed at the misdemeanour, not the pupil, for 
example:            ‘Darren throwing stones is dangerous, somebody could get badly 
hurt. If you do not stop throwing……… etc.’ 

     NOT ‘Darren, you really are the worst behaved person I have….etc.’ 

 Where sanctions are used it should come as soon as possible after the behaviour it 
is intended to discourage. 

 
RESTRICTIONS ON SANCTIONS 
 
When using sanctions staff should ensure that: 

 Pupils should only be asked to complete assignments as a sanction and not asked 
to do extra ‘maths’ or extra ‘writing’ other than as a sanction imposed as a result of 
deliberate lesson missing, because this promotes a negative image of school work. 

 School day sanctions longer than thirty minutes duration should be approved by the 
Deputy Head Teacher. 

 Violence, absenting from lessons and illegitimate disruption to the learning process 
are the only behaviours warranting supervision. This may take place at break time 
and lunch time and involve completion of school work. 

 Sanctions should not involve loss of food. 
 
SANCTIONS WHICH ARE NOT PERMITTED AT WALWORTH SCHOOL 
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No unreasonable, idiosyncratic or excessive sanctions are used by staff or others at the 
school, including any sanction intended to cause pain, anxiety or humiliation, nor are any of 
the following used as a punishment: 

 Corporal punishment, 

 Any form of hitting a child ( including in anger or retaliation ) 

 Deprivation of access to food or drink, 

 Enforced eating or drinking, 

 Prevention of contact by telephone or letter with parents / carers, or any appropriate 
independent listener or helpline, 

 Requirement to wear distinctive clothing or the wearing of nightclothes by day, 

 Use or withholding of medical or dental treatment, 

 Intentional deprivation of sleep, 

 Use of fines other than by way of reparation and not exceeding two thirds of the 
child’s immediately available pocket money provision, 

 Locking in a room or area of a building, 

 Intimate physical examination of the child, 

 Withholding of any aids or equipment needed by a child, 

 Sanctioned because of the behaviour of others in the group. 
 
Sanctions applied to groups of children are not used as punishment for the offences of 
individual children or as a means of applying group pressure against a child. 
 
CRITICAL MISBEHAVIOUR 
 
There are some behaviours which so severely inhibit the school’s positive ethos and 
philosophy and totally disrupt the educational, caring and therapeutic process that on the 
comparatively rare occasions they occur a consistent response, albeit of retribution, and 
deterrence is needed. 
These behaviours are: 

 Controlled violence to another pupil and/or adults. 

 Deliberate damage to the buildings, its equipment or others possessions. 

 Unprovoked or premeditated bullying. 

 Leaving the premises without permission. 

 Repeated limit / rule breaking. 
Any intended increase in the severity or length in the sanction must be approved by the 
members of the Senior Management Team or in the absence of them being able to be 
brought together, the Head Teacher. 
 
PERMITTED SANCTIONS 
 
Staff should only issue a sanction from the following list, and should be a response to 
behaviour which presented significant difficulties to other pupils and staff : 

 Lunchtime support by rostered staff. 

 Teacher / Tutor led lunchtime support. 
 
If a pupil has not completed planned work because of difficulties during the lesson, then the 
class teacher may require the pupil to finish this during the morning or lunchtime break-
time. However, additional academic work must not be set over and above what the pupil is 
expected to do during the lesson. This may reinforce a negative image of school work. 
 
Sanctions will rarely carry over from one day to the next. Only the duty manager or member 
of the SMT can issue the following sanctions: 
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 Restricted play / social activities during the social day. 

 Early bed. 
 
WITHDRAWAL OF PUPILS FROM CLASS 
 
There may be occasions when a pupil requires additional support outside of the classroom 
environment. This may be part of a planned programme to help meet an identified need, 
either behavioural or academic, or it might be a response to the immediate circumstances. 
The latter circumstances would occur when a pupil is presenting behaviour which is 
significantly preventing others in the group from learning and may follow the use of a range 
of other strategies to help the pupil settle and remain on task. However, there are times 
when the behaviour of individual pupils is unpredictable and dangerous and, again 
intervention using a period out of class supervision is required. Such periods of withdrawal 
must: 

 Be approved by the duty manager 

 Be monitored closely by the duty manager and place the re-introduction of the pupil 
to class as an early priority 

 Provide the pupil with opportunities for reflection and suggestion for resolving any 
problems 

 Involve an assessment by the duty manager about whether the pupil should be 
provided with work outside of the normal class group because of the prevailing 
circumstances 

 Always remain within the positive ethos of the school 
 
Support room – Removal of a child to the support room is one strategy used within the 
range of restrictive physical interventions. The school and residential support rooms are 
specifically designated and designed areas. The use of, and design of, the support room 
reflects the principles underpinning the de-escalation, therapeutic and counselling 
techniques within the Team Teach ethos and code of practice.  
 
EXCLUSION 
 
In maintaining a safe learning environment for all, and in positively intervening in managing 
Pupil behaviour, the use of exclusion is usually a higher tariff strategy. 
 
In essence the school regards any use of exclusions as the ultimate signal to the pupil, 
parents/carers and peers that behaviour has reached such an extreme point that it has 
become necessary to draw attention to this in a high profile way. 
 
Exclusion is the last resort in terms of exercising control of pupil behaviour. There are two 
types of exclusion, fixed term and permanent. Exclusion from Walworth School signals a far 
more extreme situation than those from mainstream schools because: 

 The school’s pupils have Statements of SEN describing their emotional/behavioural 
difficulties. 

 The school’s milieu is one of flexibility, understanding and tolerance. 

 Persuasion rather than confrontation is regarded at the school as most likely to 
promote permanent self-change in pupils. 

 The school’s relationship and dialogue with parents/carers and pupils is such that 
extremes of pupil’s behaviour will have already been explored. 

 
Exclusion, however, whilst not the schools preferred route remains an option. 
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In contrast therefore, to a mainstream school exclusion where perhaps the exclusion is in 
itself a trigger for dialogue, an exclusion from Walworth School represents a state of 
confrontation and challenge by the pupil that overrides all discussion and dialogue that has 
taken place and where the pupil continues to react in extreme ways despite any form of 
discussion and intervention. 
 
The decision to exclude a pupil will usually only be taken: 

 In response to serious breaches of the school’s discipline and behaviour policy. 

 If allowing the pupil to remain in school would seriously harm the education or 
welfare of the pupil or of others in the school. 

 
It is not a preferred route for the school, but it has to be emphasised, is an option that may 
have to be taken. 
 
FIXED TERM EXCLUSIONS 
 
If there is a fixed term exclusion over five days, Walworth staff would accompany that child 
to a nearby setting for their education (Windelstone School)  
 
Fixed term exclusions allow: 

 Cycles of extreme behaviour to be broken 

 The severity of concern to be signalled 

 An opportunity for dialogue in the partnership between school, parents and 
the pupil 

 The construction and establishment of alternative strategies 

 A signal to be given to pupils that their return to school is welcome 

 The pupil is reminded of expectations of appropriate response 
 

For all fixed term exclusions the school informs parents/carers, the Chair of the School’s 
Discipline Committee and the LEA Pupil Casework Officer. In the case of looked after 
children the school also liaises with the Access Team and social worker. 
 
PERMANENT EXCLUSION 
 
The school does not consider the permanent exclusion of pupils as an appropriate avenue 
for it to use, in all but the most exceptional circumstances. It considers the statutory review 
and re-assessment mechanisms as more appropriate to identifying need, and has 
confidence in the quality of its relationships with parents/carers, other professionals, and 
the LEA to support the school when its resources and practice have been totally explored 
and proved inadequate. However, this may need to be considered in relation to the welfare, 
health and safety of the Walworth School community. 
In all cases of exclusion the authority’s pamphlet ‘Fixed Exclusion-Guidelines for parents 
and carers’ detailing procedures, chronology and making representations will be sent to 
parents/carers. 
The Head Teacher will report termly on exclusions to the Governing Body. 
 
INTERVENTION 
 
CONTAINING : 
 

1. Factors involved in group control 
2. Intervention and de-escalation skills: Attitude and approach 
3. Intervention and de-escalation skills: Non-verbal behaviour 
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4. Intervention and de-escalation skills: Verbal behaviour 
5. Intervention and de-escalation skills: Things to avoid 
6. Anger Management 
7. Reprimands 

 
1. FACTORS INVOLVED IN GROUP CONTROL 

 
Good group control is the road to effective work with children. If there is no order to 
group functioning, individual and/or group objectives, (educational and social), 
cannot be met. 
 
Particular skills fall into these areas: 

 
Punctuality and Preparation 
- being there on time - starting and finishing on time are very important; this sends 

signals to the children and makes colleagues tasks easier - (children need these 
routines and values established) 

- whatever activity you are going to engage in good preparation and planning are 
essential -(this ensures what you want is covered) 

- the more efficient you are, the better you feel, the higher your level of confidence, 
the better things are likely to go - (confidence is essential and beneficial to all) 

- possess a firm grasp of whatever activity/skill you are wanting the group to 
experience (learn about I/for yourself and the others) 

- settle the group to its task with as little delay as possible -(get started and get 
children motivated quickly) 

- in team situations communication with colleagues as part of preparation (all staff to 
know strategies and content full value can be made) 

 
Display Confidence 

- be unhurried in speech and actions - (always calculate before acting) 
- maintain relaxed and non-threatening eye contact with the group and individuals 

(stay relaxed and all will/eel more comfortable) 
- be sure to avoid nervous mannerisms and gestures - (children will copy and this may 

agitate all) 
- be ready to smile at the group as appropriate and join in any reasonable amusement 

and laughter (a great asset to relationship building) 
- carefully avoid unjustified antagonism or over-reaction to the children’s behaviour 

(don’t ‘fly off the handle “, stay in control AL WA YS) 
 
Give careful Instructions and Guidance 
- use appropriate, simple and clear language - (it needs to be exact and at the right 

level) 
- clear statement of expected task which must be relevant to the ability levels of the 

children (don’t confuse with too much information) 
- make instructions brief and to the point - (don’t be cloudy) 

- ask for questions - (give opportunities for them to ask for clarity) 

- check if everything is clear - (check understanding - don’t “lose” children) 
- don’t send children off in numbers that cause someone else a problem - (think 

before you act) 
- always make it clear that if they have any problems all they have to do is ask (it is 

never a problem to ask we all need help at times) 
 
Be Consistent and Fair 
- children need to know that the standards you lay down are not going to be subject to 
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arbitrary and unexpected change and that you are not going to treat individuals 
differently from each other for no apparent reason - (there is a clear need for 
consistency and no favouritism) 

- clearly explained expectations of behaviour - (boundary setting - clear and definite) 
- trust and respect - recognition and use of inter-personal relationships 

(building relationships with children is crucial and two areas to expand on) 

 
Firmness in the Face of Problems 

- try and be clear and decisive - (child will understand better) 
- address and resolve situations - don’t let them drag on or escalate unattended -

(speed to resolve but careful thought before) 
- don’t confuse firmness with hostility - (NEVER be hostile) 

 
2. INTERVENTION AND DE-ESCALATION SKILLS: 

ATTITUDE AND APPROACH 
 
Your attitude and approach in situations of rising tension is very important. It can improve 
ior complicate your chances of success. 
 
As a worker you should aim to develop the following:- 
 

seek to understand situations from the point of view of others and base your own 
behaviour on this perception - (look at what is occurring and how pupils react) 
be concerned primarily with people and their reactions as well as things and events - 

(need to “calm” the pupil) 

 
try to understand the behaviour of others in terms of how they think, feel and behave 
and understand now; 
don’t let past influences hinder you, make them help - (empathy for the child’s 
situation) 
trust others and perceive them as being capable of solving their own problems - 

(confidence in colleagues but be there) 

 
perceive others as being friendly and enhancing rather than as hostile and 
threatening - 

(must work as a team and supportive) 

value people - (both colleagues and pupils) 

 
perceive others as being in control of their own development rather than shaped by 
external events 

 
spontaneously provide a range of roles from dominance on the one hand to 
reflective support on the other (be flexible) 

 
control your own behaviour so that different roles can be adopted at will - 

(self-control is vital at all times) 

 
understand the mechanics of adult influence so that you are able to diagnose the 
present situation and determine the range of possible reactions to it - (are you 
succeeding or can someone help?) 

 
be a sensitive, objective observer who can make valid diagnoses - (don’t antagonise 
the situation) 
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develop a confident and positive regard for yourself - this should give you 
reassurance and be transmitted to others in terms of your outward confidence about 
being able to deal with things - (appear confident) 

 
appear calm and collected if at all possible - (vital for a correct, thoughtful approach) 

 
be clear and firm about boundaries of acceptability - (the child needs to know) 

 
don’t be fooled into thinking you should always be able to deal with any situation, 
and don’t expect colleagues to do so without your support - (no-one can sort 
everything) 

 
it’s usually better to tackle issues on an individual level if possible? - (individual 
children or staff?) 

 
show a non-biased nature - (no favourites) 

 
should be prepared to listen - (listening does help) 

 
know when the situation is in stalemate - don’t create a win/lose situation without it 
being a calculated decision - (no-one wins in these situations) 

 

be flexible in thought and response - (as many types of approach as you can think of 

will benefit all) 

 
Awareness of What is Happening 
- be alert to what is going on around you and ensure your attention is distributed 

across the group 
 (need eyes in back of head and talk to lots of individuals) 

- keep as physically mobile as possible; never retain a static position - (keep close to 
children) 
 

- try not to leave yourself vulnerable by becoming too engrossed with one particular 
individual or sub-group 
 (ALL need and deserve your help and will soon become anxious and behaviour 
deteriorates) 

- relate to all the children in the group by verbal exchange, eye contact, etc. - (as often 
as possible) 

- awareness of the importance of role modelling; the part played by the adult is 
instrumental in setting a good example - (always try to set a positive role) 

- keep giving positive feedback on performance - (model in actions and words - who 
doesn’t like praise) 

 
 
Realistic Standards 
- your expectations must be at an appropriate level - (recognise the “bottom line” and 

build on it) 
- demonstrate your belief in their abilities - (develop self esteem at all times) 
- verbalise your confidence in their success - (lavish praise) 
- be open and honest in acknowledgement of any difficulties you have and explore 

these positively (enlist the help of colleagues - it is NOT a weakness) 
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Enjoyment and Enthusiasm 
- don’t be afraid to show it; it shows the work and the children have worth and 

importance (don’t be “volatic” get involved YOU are human) 
- it is more likely to stimulate interest and reduce boredom and apathy (it creates 

interest and builds up relationships) 
 
Threats and Consequences 
- avoid making wild threats that you find hard to enforce or get support for (if you can’t 

do it don’t say it, also be aware of what the systems are) 
- always point out the consequences of a particular piece of behaviour (offer choices 

though do offer a “get out” clause - don’t be too overbearing) 
- make use of the pupil management systems already in school (adapt what is 

available to suit and be wary of making changes too quickly) 
 

3.INTERVENTION AND DE-ESCALATION SKILLS: 
NON-VERBAL BEHAVIOUR 

 
The primary reason for using and interpreting non-verbal signals is to de-escalate at a very 
early stage or just to signal a very low-key adult involvement. There will usually be a 
response to this if signals are clearly sent. Similarly picking up non-verbal signals from 
within the group or from an individual will enable early, low key intervention to take place. 
 
Location/Activity 
Obviously the particular location and activity is significant to the type and magnitude of non-
verbal intervention or observation. 
 
Skills 
 
1) Eye contact 

Excessive eye contact can exacerbate violent situations. It can be seen as “staring” 
which may be interpreted as hostile. Try to avoid excessive eye contact but make 
some attempts to look at an individual when you are making an important point, 
listening to them or agreeing with what they may be saying. Similary avoiding eye 
contact can be interpreted as indifference or “not listening”, when wanting to send 
signals across a group to an individual a “Paddington hard stare” once eye contact 
has been achieved is often sufficient. 

(This can say so much but can be used with care. Eye contact sets the mood often 

before a word is said) 

 
2) Proximity 

Be aware of the distance between yourself and an individual. We all have our own 
“personal space” around us which can change according to mood, emotional arousal 
and who we are talking to. You therefore, need to be very sensitive to this so that 
you can control the signals that you give out by your position relative to others. It 
may be that within a group by moving closer to an unsettled child you can calm the 
situation even before any verbal intervention takes place. The verbal intervention 
may then become solicitous and not controlling. 

(This will vary as to the seriousness of/he situation but try not to invade space, but 

be close enough to ensure safety for ALL) 

 
3) Body Posture 

Body posture and position are also important. Avoid adopting a tense, aggressive 
posture. Try to convey a relaxed approach. Very often in difficult situation also 
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potentially a sound practical stance in case of suspected aggression or violence. 
Standing over a child should also be avoided if you want your nonverbal signals to 
be low key or non threatening. 

(Don’t slouch but be aware of the message you convey from the position you take 

up) 

 
4) Seating 

If sitting with someone try to be aware of the feeling you are creating by your 
positioning. An angle of 45 degrees is usually best. Other arrangements are possible 
but should be as a result of deliberate decision making. Usually you should try to 
make the chairs of the same height although it sometimes pays to let them have the 
higher chair if there is a choice to be made. 
(Always try to make the child at ease - it could be you lying on floor to communicate) 

 
5) Facial Expressions 

Try not to be in the position of having your back to the light as this may throw your 
face into shadow and hide whatever facial expressions you are using. It may annoy 
someone who is trying to see your expressions as you talk. A Whole range of facial 
expressions are useful; nodding the head to show your attentiveness, smiling, 
eyebrows raised in concern, etc. 
 

6) Gestures 
Use of hands, shoulders, whole body etc, are important when talking. Be aware 
however that an excessive use of gestures can possibly agitate someone who is 
getting angry. Pointing directly at a person, prodding at them with a finger or waving 
arms or hands in their direction should be avoided as they can be taken as signs of 
aggression, unless of course it is a deliberate decision to signal rising discontent on 
the side of the intervener. 

(These can be very aggressive and should be discouraged on most occasions) 

 
7) Touch 

Bearing what has been said under (2) above and your detailed knowledge of the 
child, it may be possible to use physical contact as reassurance and dc-escalation, 
e.g. a hand on the shoulder, a ruffle of the hair. It cannot be over emphasised that 
this can also be provocative and sometimes put staff in a compromising situation. 
This subject should therefore be an issue of discussion with both colleagues and 
senior staff in order to safeguard yourself and to maintain objectivity. 

(Know your child and be aware that a situation that works once may not necessarily 

work in another situation) 

 
8) Observation Skills 

Your observation of others non-verbal actions or reactions is very important in order 
to judge your own level of intervention. A high degree of sensitivity to mood and 
posture as well as plain observation is an advantage. In team situations observing 
colleagues in order to measure your support/intervention if required is important as 
is feedback to colleagues on such. 

(Good skills and knowing what you see can have great rewards i.e. judging the right 

time) 

 
9) Perceived and Intended Communication 

Always remember that whatever you intend to communicate may not be what is 
perceived by the other person: The establishment of your skills is improved by 
constantly checking out whether what you are “sending” is what is being “received”. 
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Other adults can give you feedback on this. So can the resulting actions in a 
situation. - (Always confer with colleagues as much as possible) 

 
 

4.INTERVENTION AND DE-ESCALATION SKILLS: 
VERBAL BEHAVIOUR 

 
If non-verbal intervention has not had the required effect, the skills of verbal intervention 
may have to be employed in order to de-escalate a situation. 
 
 1) Calm the Situation - It is important to clam a situation where the temperature is 

rising, as nothing will be listened to if the other individual is too agitated. 
- choose appropriate timing of initial verbal intervention - (crucial for all concerned) 
- acknowledge the existence of a problem - (makes child aware you are there) 
- use reflective listening - (discussion can help) 
- show genuine concern and understanding - (WANT to help) 

show empathy and allow the individual to express their feelings - (try to understand 
“where” the child is) 

- give reassurance and offer support - (want to help) 
- careful use of humour may be employed - (know the child) 
- silence is useful - it is choosing not to speak - and can also be thinking time 

(used correctly good, but don’t give child too long as to remember bad aspects 
again) 

- you may ask directly for a particular response - (this can change emphasis to 
situation - diversion) 

-  
 2) Analyse the Problem - Now is the time to help the child register and understand what 

is happening. 
- use non-threatening dialogue appropriate to the child and situation as well as 

corresponding body language (speak to sound reassuring not threatening) 
- be aware of voice quality, tone, volume, cadence, timing and making good use of 

pauses and appropriate replies - (often HOW you say it is as important as what you 
say) 

- paraphrase what is being said and check back with the child that it is accurate 
(always check the facts and get them right in both minds) 

- if necessary impose some structure to explain things 
- put relevant information together 

- put things in some order - (arrange - possibly chronologically) 
- repeat and stress important points - (all of it may not be as important) 
- take the most important messages first - (order of priority) 
- be consistent and avoid confusing or conflicting messages -(don’t cause more 

confusion if matter is resolved) 
- present facts/issues which may not be known to the child - 

(always use your knowledge to help and use as a tool to calm and analyse) 
- use personalisation and former relationship factors 

(knowledge to help and use as a tool to calm and analyse) 
 
 
3) Problem – Solve - After getting to the central issue start to get the child to look 

for/at solutions. 

- go through options - (clear and precise - don’t offer the world) 
- put the onus on the child to resolve the situation, pointing out consequences, 

offering choices and alternatives, if possible where he will not “lose face” 
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(children can see what they want and one must arbitrate) 
- make your language clear and understandable so that messages are not 

misinterpreted (be clear and simple, not wishy washy) 
- point out that they are in control of the situation - element of choice in escalation or 

de-escalation is theirs (take on ownership and some responsibility) 
- use the word “we” when in discussion and explain that you can work things out 

together (try to work with the child in resolving issues) 
-  

4) Resolve Situation - This is the point at which some restoration of “normality” 
occurs. 

 
- check with the child that he understands what is expected of him (don’t leave 

situation ambiguous and use others to help) 
- you may need to use input from others, fresh faces and new ideas to the situation. 
- set appropriate, clear boundaries but be prepared to be flexible according to the 

situation at the time - (don’t be black and white - f the situation changes quickly you 
must be ready for this) 

- reinforce the point that it may have been easier to have resolved this with adult help 
earlier than have let it get this far - (emphasis on fact - we ALL need help and it 
usually is helpful) 

- give positive feedback for having resolved the situation so that this might be more of 
a preferred option next time - (encourage children to speak to staff 

 
 

5.INTERVENTION AND DE-ESCALATION SKILLS: 
THINGS TO AVOID 

 
Non-Verbal 

Don’t - 
invade personal space - (this can be seen as threatening) 

- stand over pupils in a threatening manner - (get down to their level safely) 
- use staring threatening eye contact - (good eye contact) 
- be oblivious to situations - (ignoring may lead to escalation) 
- appear to lack confidence - (be confident and assertive) 
- appear tense - (relax, you will react better) 
- back away from a situation - (choose the correct course of action) 
- retaliate with physical gestures - 
- use physical contact if inappropriate to that child - (you know your child) 
- remain static - (don’t be a “sitting target” but it may be needed) 
- argue with other adults present - (or not go over issue and “wind” child up again) 
 
Verbal 
 Don’t -  

put child in position of no escape - (offer options/choices) 
- use non-constructive criticism - (child really does not want to “re-live’) 
- use reminders of previous situations child might prefer to forget -(is what happened 

yesterday important or relevant) 
- use personal details of child in front of group - (would you like it) 
- make unrealistic threats or use provocative tone of voice - (if you can’t do it don’t say 

it, 
- lose temper - (stay cool) 
- make insensitive remarks - (it hurts) 
- not point out consequences of actions - (choices) 
- not put onus back on child - (help the child to opt correctly) 
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- not give child a choice to de-escalate - (help the child to opt correctly) 
- use “you will” statements - (it only makes them think “no I won’t” more.’) 
- get involved in “you did, you didn’t” arguments with the child - (child wants this) 
- use inappropriate language - lowering yourself 
 
Attitude and Approach 

Don’t - be insensitive ) 
 be inflexible ) 

  be unfair ) 
 be hostile ) 

 use high key intervention where low key will suffice - (try everything 
before the ultimate) 
emphasise situation out of all proportion - (don’t make mountain out of 
mole hill) 
allow yourself to be wound up - 
carry on even when you are wrong - (we are all wrong at times) 
start argument up again - (let it lie) 
use unnecessary peer group pressure - (possibly as witnesses but no 
pressure) 

    have empathy for those around 
 
Group Control 

Don’t - 
-  be unclear and hurried in speech and actions - (think before you speak/act) 
- over-react - (be calm all the time) 
- issue complicated instructions - (keep language simple) 
- show faviourtism - (it stinks and is unpopular) 
- be inconsistent - (consistency and fairness go together) 
- collude - 
- provoke by ridicule or sarcasm - (don’t make it worse) 
- have inappropriate expectations - (what is the child capable of understanding?) 
- belittle effort or endeavour - (encourage effort from kids) 

 
6.ANGER MANAGEMENT 

 
Pupil aggression is the cause of many incidents of problematic behaviour. In society in 
general aggression is generally considered to be disruptive, and often harmful and to be 
constrained. However, it is important to be aware that aggression which is generally a 
physiological response to a threat or perceived threat can be elicited in a number of ways. 
not all of which are considered negative. For example, the aggressive defence of oneself 
during an attack or a parent’s defence of offspring is generally regarded positively rather 
then negatively. Also, an aggressive approach to sport is often applauded. Therefore, 
whether or not aggression is appropriate needs to be judged within context. 
 
Of the different kinds of aggression which have been identified the ones which most 
obviously relate to pupils and particularly to pupils with emotional and behavioural 
difficulties are: 
 

• Fear induced aggression - a response to a threat or a perceived threat 
• Irritable aggression - elicited by frustration or pain 
• Inter - male aggression - often exacerbated where a population is predominantly 

male, and linked to territorial defence 
• Territorial defence - this relates to aggression which can be evident when males 

invade each others territory. Aggression of this type is often exaggerated at 
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Walworth because of pupils poor understanding of the concept of personal space. 
 
Pupils with and/ or behavioural difficulties often have a fragile self-esteem and are more 
likely to be sensitive to situations which are perceived as having a ‘short fuse’. 
Such pupils also have few strategies available to manage threatening situations in 
alternative ways. The potential for frustration induced aggression is also clear particularly in 
the classroom setting and where learning difficulties are also an issue. The potential for 
inter-male/territorial aggression within a predominantly male setting is obvious, particularly 
given the often poor social skills of our pupils where personal space etc is not considered. 
 
The signs, signals of aggressive behaviour are easily observable: 
- 
 • Facial Expression - eye contact refused 
  - possible dilated pupils 
  - unblinking eyes 
  - eyebrows raised 
  - chin pushed out 
 • Voice - unusually very loud or quiet 
  - breathlessness 
  - through clenched teeth 
  - rapid speech 
 • Movement - foreword movements with aggressive can signal 
   Threat 
 • Gesture - clenched fist 
  - pointed finger 
  - the control ones feelings  
  - hands at face level 
  - repetitive hand movements 
 
Aggression can inadvertently be triggered off by staff, and a conflict cycle established. This 
is likely to occur when staff understand the pupil’s feelings but mirror their behaviour yell 
back, use sarcasm etc). Negative adult reactions inevitably escalate the conflict into a self-
defeating power struggle. Such reactions usually occur when the member of staff is angry. 
Coping with ones own anger, staying calm, and not projecting negative signals to pupils 
distress is facilitated by: 
 

• Use the “I” expression. Starting sentences with “I” rather than “You” helps to 
prevent us from saying unhelpful remarks to the pupil. Giving the reason for our 
anger and identifying the underlying emotion will model how to express our anger 
appropriately. 

 
• Letting off “steam” to a colleague and if necessary “taking time out” from the 

situation. Trying to give one-self “thinking time”, responding rather than reacting. 
 

• Admitting, accepting and if possible sharing that everyone has “bad days” and “bad 
moods”. Positive modelling of such feelings can help pupils. 

 
• Being aware of the source of anger. Knowing ones triggers helps avoid 

responding ibn anger to a pupil trying to provoke. It helps to be aware of what is 
going on and therefore enables one to better prepared to deal with it. 

 
• Avoid exaggeration and over involvement. Trying to stay objective and 

remembering that we are the ‘adults in charge’. 
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• Sticking to the issue, the rule that has been broken or the inappropriate behaviour. 
Not making it personal or taking it personally. Not getting into an exchange of 
personal insults. 

 
• Staying in control. In order to help pupils control themselves and their emotions 

one must first accept and then control ones feelings. 
 

In a crisis situation, non-verbal and verbal de-escalation techniques should in 

themselves achieve a successful outcome 95% of the time and positive handling 

strategies only when required 5% of the time. 

 

 
MANAGING PUPILS ANGER 
 

Unmanaged anger often escalates into aggression. It is important that staff working with 

pupils prone to anger outbursts: 

 
Remain calm   -the more you take it personally the worse it will get 
      -avoid power struggles 
      -leave pupils a way out 
 
Acknowledge pupils’ feelings  -denying and/or trivialising emotions fuels anger 

 

Use solution type questions -remind pupils of how they have successfully coped in 
similar situations 

 
Use time out   -enable the pupil to withdraw and calm down 
 
Divert attention   -use a task to distract a pupil into a different activity 
 
Encourage active relaxation -make sure anger prone pupils are trained in relaxation 

techniques 
 
At the height of an anger outburst it is often not possible or appropriate to verbally 
communicate with the pupil. Skilled staff can still play a dynamic role in enabling pupils to 
gain self - control. Staff should consider: 
 
Posture    -Keep hands and palms visible and unclenched 
      -Do not tower over a pupil, sit or at least bend down 
 
Proximity     -keep up to one metre away 
 
Eye Contact    -excessive eye contact is challenging and confrontational 
      Allow pupils to look away 
 
Voice tone    -speak calmly but firmly, allow pupils time to answer. 
 

REPRIMANDS 
 
Most pupil misbehaviour is either pre-empted or dealt with so quickly that a casual or 
unenlightened observer might easily fail to notice any action taken by staff. However, in any 
establishment seeking to create and maintain a secure, stable and caring environment for 
pupils, and particularly one where pupil self controls are often only emerging, clear limits 
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need to be set. 
 
Even in the most considered environments sometimes the behaviour of pupils is 
unacceptable. On such occasions it is vital that staff feel comfortable and confident in 
coping with challenging and difficult behaviour. Often a reprimand suffices, but sometimes 
staff will need to exert to sanctions and occasionally controls. Whatever, it is fundamental 
that the intervention is accomplished in such a manner that the respect for the individual 
pupil is not adulterated. It is the behaviour which is not acceptable not the pupil. 
 
A reprimand embodies a warning aimed at stopping misbehaviour, preventing its 
recurrence and avoiding the need for further staff intervention. Reprimands are only 
effective in establishing a sound working and/or caring climate if they are used sparingly. 
Frequent use of verbal reprimand is likely to be regarded by pupils as nagging. Repeated 
use of reprimands for recurring behaviour without moving to sanctioning is ineffective. The 
effectiveness of reprimand used will depend on the context, but the following qualities 
increase the likelihood that a reprimand will be effective: 
 

Correct targeting - the pupil reprimanded should be the one who instigated or engaged 
in the misbehaviour 

 
Criticism of the misbehaviour not the pupil - the reprimand should emphasise 
disapproval of the act, not the pupil. “Don’t call names because it is unpleasant and 
hurtful.” Is better than,“You are stupid if you call people names.” 

 
Firmness - a reprimand should be clear, firm and assertive avoiding any suggestion of 
pleading for cooperation 

 
Mutual respect - the member of staff must treat the pupil with respect in order for 
his/her disapproval to matter 
Positive emphasis - the reprimand should be applied consistently in all situations to all 
pupils Consistency - reprimands should be applied consistently 
 
Additional cues - accompany the reprimand with appropriate non - verbal cues, such as 
eye contact, to increase the force of the exchange 

 
Avoidance of idle threats - if a reprimand embodies an implied consequence it must be 

carried out. If it cannot be carried out it should not be 
made. 

 
A quiet word - quiet and private reprimands can often be more effective than loud 
public interventions 

 
Do not collude with a pupil in order to overcome a situation in the short term, 

 
 E.g.“I know that was a bit unfair but do it for me. You and I don’t have a problem do 

we?” 
 
PHYSICAL MANAGEMENT 
 
All members of school staff have a legal power to use ‘reasonable force’ 
This power applies to any member of staff at the school. It can also apply to people 
whom the head teacher has temporarily put in charge of pupils, such as unpaid 
volunteers, or parents accompanying students on a school organised visit.  
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As a general rule nobody has the right to touch, move, hold or contain another person. 
However, people with a duty of care operate in exceptional circumstances where it is 
sometimes necessary to act outside this norm. Whenever they do so they should be clear 
about why it is NECESSARY. The best legal defence would be to show that any actions 
were in the client’s BEST INTEREST and that they were REASONABLE AND 
PROPORTIONATE. 
 
Schools can use reasonable force to:  

 Remove disruptive children from the classroom where they have refused to follow an 
instruction to do so 

 Prevent a pupil behaving in a way that disrupts a school event or a school trip or visit 

 Prevent a pupil leaving the classroom where allowing the pupil to leave would risk 
their safety or lead to behaviour that disrupts the behaviour of others 

 Prevent a pupil from attacking a member of staff or another pupil, or to stop a fight in 
the playground 

 Restrain a pupil at risk of harming themselves through physical outbursts 
 
Physical Intervention in the Residential unit can only be used: 

- Where a child is at risk of harming themselves or others 
- Where a child is deliberately being destructive toward the environment 
- To prevent a child from ‘absconding’ placing themselves in danger. 

(Standard 12 section 12.4) National Minimum Standards 2015. 
 
Search for weapons & other prohibited items 
 

 Reasonable force may be used to search pupils without their consent for weapons. 

 This power of search may be exercised by Head teachers and staff authorised by 
them, where they have reasonable grounds for suspecting that a pupil has a 
weapon. 

 From September 2010, the power to search pupils without their consent was 
extended to include alcohol, illegal drugs & stolen property. 

 Where resistance is expected school staff may judge it more appropriate to call the 
police.    

 
On occasions some of the behaviours exhibited by our children will need to be controlled by 
either:- 
 
1.   Physical Contact 
2. Physical Control 
 
It is generally accepted that, in the context of managing the behaviour of emotionally 
volatile pupils, some physical contact will occur. 
 
EBD pupils often need adult reassurance, which is staff initiated, and staff controlled.  
Physical contact of any kind initiated by staff should be the minimum necessary to fulfil its 
purpose.  For example, in comforting a pupil in distress, such physical comfort should be 
the minimum necessary to assist the pupil to regain composure. 
 
Physical contact initiated by pupils will often be inappropriate within a school setting and it 
is our duty as educators to guide pupils towards socially acceptable behaviour. 
 
Relevant guidance.-  D.O.H / D.F.E.S RPI Guidance July 2002 and D.C.S.F August 2011 
should be followed unless not in the best interests of the child.  
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 “There are occasions when physical contact with a pupil may be proper and 
necessary other than those covered by the section 550a of the 1996 Act.  Some physical 
contact may be necessary to demonstrate exercises or techniques during P.E. lessons, 
sports coaching or C.D.T., or if a member of staff has to give first aid.  Young children and 
children with special educational needs may need staff to provide physical prompts or help.  
Touching may also be appropriate where a pupil is in distress and needs comforting.  
Teachers will use their own professional judgement when they feel a pupil needs this kind 
of support.” 
 
The following are examples of physical contact, which are unacceptable: - 
 

 play fighting between staff and pupils; 

 over affectionate cuddles; 

 kissing; 

 any contact likely to be interpreted as sexual in nature. 
 
The kind of physical contacts likely to be acceptable include: - 
 

 holding a hand in situations which might present fear or anxiety; 

 putting an arm around a pupil in distress; 

 patting a pupil on the back to display approval; 

 reinforcing a verbal request to clam down with a physical prompt such as a hand 
on a shoulder. 

 
The following areas of activity have been identified as situations in which staff and pupils 
could be vulnerable: - 
 

 being alone with a pupil; 

 examining a pupil in case of injury or illness; 

 physical contact arising out of social interactions with pupils with EBD; 

 touching with the intent of providing comfort; 

 physical contact initiated by a pupil. 
 

In order to minimise the risks in this sensitive area, the following procedures are suggested 
as a guide to good practice. 
 

 All reasonable measures should be taken to avoid being alone with a pupil.  
There are many circumstances where this will not be possible (care situations, 
counselling, learning support for example).  In such circumstances, ensure that a 
colleague knows your whereabouts and the proposed duration of your 1:1 work.  
If alone with a pupil, or pupils the door should never be locked and wherever 
possible a room with a window should be used. 

 

 All physical examinations of pupils should take place with another member of 
staff present.  Intimate examinations should, under no circumstances, be carried 
out by members of staff and should be done by medical practitioners. 

 

 In the case of a distressed pupil seeking physical contact this should be kept to 
the minimum necessary to fulfil the purpose of the pupil regaining composure. 

 

 When physical contact is initiated by a pupil staff should seek to disengage from 
the situation as soon as is possible.  In seeking to disengage, staff may need to 
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signal their disapproval of the inappropriate contact.  This should be done 
consistently, i.e. irrespective of which pupil has initiated it and on all occasions of 
inappropriacy.  It is possible to disengage from the physical contact without 
signalling rejection of the pupil or their affectionate intentions. 

 
There may be some children for whom touching is particularly unwelcome.  For 
example, some pupils may be particularly sensitive to physical contact because of 
their cultural background or because they have been abused.  It is important that all 
staff receive information on these children.  In addition, the school will need to 
develop clear common practice towards particular groups of children and events.  
There should be a common approach where staff and children are of different sexes.  
Physical contact with pupils becomes increasingly open to question as pupils 
approach adolescence, and staff should also bear in mind that even innocent and 
well-intentioned physical contact can be misconstrued. 

 
2. Physical Control 

 
Walworth School has adopted the Team Teach Approach ( See free-standing Team Teach 
code of practice and policy guidelines for further info. ) as a strategy for dealing with those 
incidents, which require forms of physical control to be used.  The school is committed to 
ensuring that its staff are fully trained in implementing the Team Teach Approach.  
 
Physical control has been defined as follows: - 
 
“Physical Control is the positive application of force with the intention of overpowering the 
client.  The proper use of physical control requires judgement, skills and a knowledge of 
non-harmful methods of control.” 
 
D.O.H 4/93: Permissible Forms of Control…Section 5.2 
DfEE circular 10/98 identifies the types of incidents where the use of force may be 
necessary, they are as follows: - 
 

1. Action due to imminent risk of injury. 
2. Action due to developing risk of injury or significant damage to property. 
3. Action where a pupil is behaving in a way that is compromising good order and 

discipline / serious disruption 
Examples of 1 & 2 are as follows: - 
 

 a pupil attacks a member of staff or another pupil, also when pupils are fighting; 

 a pupil is engaged in, or is on the verge of committing, deliberate damage or 
vandalism to property (including their own property); 

 a pupil is causing, or at risk of causing, injury or damage by accident, by rough 
play, or by misuse of dangerous materials or objects; 

 a pupil is running in a corridor or in a stairway in a way which he might have or 
cause an accident likely to injure himself or others; 

 a pupil absconds from a class or tries to leave school (NB: this will only apply if a 
pupil could be at risk if not kept in the classroom).  

 
Examples of 3 are as follows: - 
 

 a pupil persistently refuses to leave a classroom; 

 a pupil is behaving in a way that is seriously disrupting a lesson. 
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Physical intervention in the residential unit can only be used: 
- where a child is at risk of harming themselves or others.    
- where a child is deliberately being destructive toward the environment.  
- To prevent a child from ‘absconding’ placing themselves in danger.    

 
For further information see the ‘Team Teach’ Statement in the appendices.  
 
Staff's physical presence can often be enough to control a situation.  This refers to standing 
in the way of a pupil to restrict his/her movement.  This cannot persist if the pupil becomes 
physical.  Staff should never put themselves in a position of personal danger. 
 
Physical control is a positive force in order to protect a pupil.  It should be viewed as a last 
resort.  The manner of the physical control and the length of time that the control is 
maintained needs to be proportioned to the risk.  The pupil should always be told that 
physical control would result if they persist in their actions.  Only the minimum force 
necessary should be applied.  It is essential to have more than one member of staff present 
if physical control is to be used.  As soon as it is deemed safe the control should be 
relaxed.  The pupil should be told afterwards why the control was necessary, and the 
circumstances must be recorded immediately on a major incident record form.  
 
Only Teachers and staff expressly authorised by the Head teacher may be involved in the 
physical control of pupils in Walworth School. The approach that has been adopted is 
TEAM TEACH and the school has two instructors. All authorised staff will receive a 
refresher / reaccreditation two day training course within a 24 month period of their 
certificate expiry date. 
 
TEAM TEACH Instructors: 
Mike Robson (Intermediate Level instructor and Coordinator) 
Ian Nicholson (Intermediate Level instructor) 
Mark Connell (Intermediate Level instructor) 
 
The above staff are available for training and support at any time outside of the normal 
timetabled programme.  
 
It is essential that staff complete all the appropriate paper work following physical control.  
Staff should ensure that they enquire about the pupil's welfare at the end of the control and 
record any visible injury or complaint of injury, likewise they should also record that no 
injury was visible and that no complaint was made.  Injuries and marks on occasions will 
occur as a result of physical control, if it is clear that they occurred from a correct and 
appropriate applied control in line with the physical management policy, then staff should 
have no fears about disciplinary measures.  However, for all allegations the County's Child 
Protection Guidelines will be followed. 
 
Informal feedback and counselling will be available to staff from the Head teacher after an 
allegation has been made. 
 
Physical control should not be viewed as punishment – its only purpose is to assist 
a pupil in regaining control of their emotions. 
 
The duty manager on arrival at an incident will make a judgement about the 
deployment of staff and redirect staff if needed. 
 
Staff should not leave their class base unless instructed to support or it is obvious 
that assistance is required. 
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MAJOR INCIDENT FORMS 
 
Major incident forms must be completed for all incidents involving: - 
 

 absconding 

 physical control 

 assault 

 bullying 

 vandalism 

 substance abuse 

 self harm 

 sexist/racist behaviour 

 deliberate violence and aggression  

 high levels of disruption  
 

A major incident form may also be completed for any other incident which raises a high 
level of concern in staff. 
 
Lead staff should complete all sections of the form appropriate to the incident except: - 
 

 incident number 

 senior staff comments 

 signature  
 
The section on injuries should show both injuries to staff and pupils.  If there are no injuries 
the following sentence should be entered: - 
 
 “None evident or claimed.” 
 
It is the lead member of staff’s responsibility to ensure that all concerned parties are 
informed of the incident, however, with reference to absconding the lead member of staff 
needs to liase with the member of staff co-ordinating the absconding response. 
 
The sections on Pupil Post Control De-brief should include a report of the conversation with 
the pupil, including information relating to: - 
 

 If the pupil agrees with the description of the incident, if not the disagreement 
should be recorded. 

 If the pupil agrees that the course of action was justified. 

 If the pupil was injured. 

 If the pupil wishes to make a formal complaint. 

 If there is a need to modify the pupils behaviour management plan.  
 
The sections on Staff Post Control De-brief should include a report of the conversation with 
the member of staff, including information relating to: - 
 

 Antecedent events. 

 Reason for restraint 

 Management of the incident/alternative strategies. 

 Staff feelings. 

 Future action. 
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Behaviour Management (BHP) / Positive Handling (PHP) Plans. 
 
Planned responses and techniques should be written out and included in support plans: 
Behaviour Management (BHP) and Positive Handling (PHP) Plans. 
The plans need to be developed for individuals assessed as being at greatest risk of 
needing restrictive physical intervention in consultation with the pupil and his / her parents / 
carers. 
Such plans would include strategies to prevent and deal with any recurrence of behaviour 
that could lead to the use of force. 
 
These plans should include: 
 

 risk assessments where necessary, and alert people / staff to foreseen risks. 

 Should warn against strategies which have been ineffective in the past. 

 Should include preferred strategies and suggest ideas for the future. 

 Should bring together contributions from key partners (including Parents / 
Carers) working in partnership, and signed by all concerned. 

 Should be reviewed regularly and / or when changes to the individual child’s 
circumstances are evident 

 
Risk Assessment 
 
Staff will need to carry out a risk assessment/s on all pupils. The group involved in this 
process will be from the following list: 

 Child Protection Coordinator (either SH or PC) 

 Class teacher 

 Child Care Officer 

 Deputy Head Teacher  

 Head Teacher 
The outcome of a risk assessment will help to inform the writing of a behaviour plan for the 
pupil.  
Risk assessments will be updated annually and staff will undertake a risk assessment on 
new pupils shortly after the first half term. 
 
All Parents / Carers are entitled to, before admission of their child to Walworth School, 
information on the behavioural management and positive handling techniques which staff 
employ in last resort situations. They are also invited to contribute to their child’s individual 
Behaviour Management Plan (BMP) / Positive Handling Plan (PHP) – (See: relevant 
section in the RPI Policy) It is considered ‘good practice’ for Parents / Carers to be given a 
copy of the school’s policy on the use of force ( RPI Policy). 
 
Head teachers must ask parents / carers to sign  a ‘Home School Agreement’ (HSA), this 
being the school’s ‘Restrictive Physical Intervention Consent Form’, when their child joins 
the school (if possible during the child’s induction meeting). By signing the form the Parent / 
Carer will be indicating their agreement with the school’s ‘Behaviour Management Policy’, 
which is expected to set out the circumstances in which force might be used on a child, it 
should be made clear to the parent / carer that, in signing the agreement, they are 
acknowledging the school’s power to use reasonable force on their child in the 
circumstances described in the policy. 
 
Walworth School’s Governing Body  

 Are entitled to attend any behaviour management and/or Team Teach training. 
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 A copy of all relevant policies / guidelines and documents. 

 Any relevant information and data which allows them to monitor and make decisions 
about school improvement issues. 

 It is good practice for the Governing Body to monitor incidents where RPI has been 
used. Head teachers have an important role in reporting such incidents to them 

 Governing bodies must ensure that a procedure is in place for recording each 
significant incident in which a member of staff uses force on a pupil, and reporting 
each such incident to each parent / carer of the pupil as soon as practicable after the 
incident. 

If it is likely that reporting an incident to a parent / carer will result in significant harm to 
the pupil, significant incidents should be reported to the local authority, after first 
seeking advice from a member of the senior management team.  

 


